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A Brief Comparison of Two "Look-Alike" Disabilities  

"n my book, 456&78(9$:9';,)&!5.%<, " define Sensory Pro2essin3 4isorder 5SP46 as the :ineffi2ient 
neurolo3i2al pro2essin3 of information re2ei>ed throu3h the senses, 2ausin3 problems with learnin3, 
de>elopment, and beha>ior.: Pi2ture a 2hild who has trouble pro2essin3 and interpretin3 sensory 
messa3es about how thin3s feel and what it feels like to be tou2hed. Aou2h stimulation o>erwhelms this 
o>ersensiti>e 2hild.  
 
How does his problem play outC He is bothered by the label in his teeDshirt, the approa2h of a 2lassmate, 
the lumps in his mashed potatoes, the sti2kiness of the play dou3h. Fid3etin3 and sFuirmin3, he pays a lot 
of attention to a>oidin3 these ordinary sensations. Geanwhile, he is unable to pay mu2h attention at all to 
the tea2herHs words or to play3round rules.  
 
Say a 2hild with another form of SP4 dysfun2tion has trouble pro2essin3 mo>ement and balan2e 
sensations. Say this underDresponsi>e 2hild needs to mo>e around I mu2h more than her peers I in 
order to re> up and 3et 3oin3. Jhat is the fallout of her problemC Ahis impulsi>e :bumper and 2rasher: 
2ra>es intense, >i3orous mo>ement. She often ro2ks, sways, twirls, Kumps, 2limbs, leaps, 3yrates and 3ets 
into upsideDdown positions. She pays a lot of attention to satisfyin3 her need for mo>ement, and not mu2h 
attention to her motherHs instru2tions or to where she left her shoes.  
 
"nattention . . . impulsi>ity . . . fid3ety mo>ement . . . these 2an be symptoms of SP4.  
 
Low 2onsider my definition for Mttention 4efi2it 4isorder 5M446N :a neurolo3i2al syndrome 
2hara2teriOed by serious and persistent inattention and impulsi>ity. Jhen 2onstant, fid3ety mo>ement 
5hypera2ti>ity6 is an additional 2hara2teristi2, the syndrome is 2alled Mttention 4efi2it 4isorder with 
Hypera2ti>ity 5M4H46.:  
 
"nattention . . . impulsi>ity . . . fid3ety mo>ement . . . these are definitely symptoms of M44PM4H4 I 
and of many other diffi2ulties, as well.  
 
"n my book, " dis2uss other :lookDalike: 2onditions whi2h share symptoms with SP4 5pp. QRDST6. SP4 
may look like M4H4, and some symptoms may o>erlap. Howe>er, optimum treatment for the two 
problems is different. Before Kumpin3 to 2on2lusions and leapin3 to dru3 therapy, parents and 
professionals need to look at the whole 2hild. Ahen, they 2an thou3htfully determine what will help the 
most.  
 
"f the 2hild is freFuently I but not always I inattenti>e, it is useful to ask some FuestionsN Jhere, when, 
and how often does this inattention o22urC Jhat is the stimulusC Jhat does the 2hild do as selfDtherapyC 
Jhat is happenin3 I or not happenin3 I when the 2hild 2on2entrates wellC Jhat does the 2hild need, 
and what helpsC  
 
Mn o>erloaded 2hild needs less stimulation. So, dim the li3hts and turn down the radio. Comfort him with 
:deep pressure: bear hu3s. Help him fiW up a retreat, with pillows and blankets, under the dinin3 room 
table.  
 



Mn underDresponsi>e 2hild needs more sensory stimulation. So, take her to the play3round ea2h day, Ko3 
to3ether around the blo2k, en3a3e her in 3entle rou3hhousin3, and pro>ide her with a 2hinnin3 bar, a 
pun2hin3 ba3, and a trampoline.  
 
SP4 is a neurolo3i2al problem whi2h affe2ts beha>ior and learnin3. Gedi2ine doesnHt fiW it, but, often, 
o22upational therapy helps. Ahis therapy addresses the 2hildHs underlyin3 diffi2ulties pro2essin3 
sensations rather than Kust the symptoms of inattention.  
 
Lot psy2hostimulants, but a 3ood sensory diet may be a maKor 2omponent in treatin3 the 2hild with an 
attention problem. 5M sensory diet is pres2ribed by an o22upational therapist and is ri2h in safe, 
appropriate, and enKoyable tou2h, pressure and mo>ement eWperien2es.6 Aakin3 a 2onser>ati>e approa2h 
2anHt hurt and often helps the inattenti>e 2hild whose problem is not M44, but de>elopmentally delayed 
sensory pro2essin3.  
 
Why A "Hands-On" Sensory Diet? 
 
Birds 3otta sin3, fish 3otta swim, and kids 3otta GXYZ and AXUCH. Go>in3 and tou2hin3 are how 
2hildren first learn about the en>ironment around them. Feelin3 a blanket with their skin, tou2hin3 a 
flower petal, stret2hin3 their arms up toward the 2eilin3, 2limbin3 a Kun3le 3ym, and runnin3 in 3reat 
2ir2les are ways that 2hildren 3ain the important information they reFuire to fun2tion well.  
 
Pres2hoolers need a >ariety of a2ti>e, handsDon eWperien2es, be2ause kids are sensorimotor learners. 
'6,=$#.>$($# means that sensory information 2omes in, and motor responses 3o out. For eWample, the feel 
of a bunnyHs soft fur is a pleasant sensation, and strokin3 the bunny is the appropriate motor response. 
Children need many 2on2rete lessons, su2h as bunnyDstrokin3, before they are de>elopmentally ready to 
3ather abstra2t information, su2h as MBCs and math fa2ts.  
 
Usin3 many senses leads to healthy sensory inte3ration. '6,=$#;&.,(6?#"(.$, is the neurolo3i2al pro2ess of 
takin3 in sensory information, or3aniOin3 this information in the 2entral ner>ous system, and usin3 the 
information to fun2tion smoothly in daily life. Sensory inte3ration is a ne>erDendin3 buildin3 pro2essN as 
2hildren 3ain 2ompeten2e, their sensory inte3ration impro>es. Ahus, the more kids do, the more they 2an 
do.  
 
LatureHs edu2ational plan is for youn3 2hildren to :do,: by tou2hin3 and bein3 tou2hed, and by mo>in3 
and bein3 mo>ed. Sensations of tou2h and mo>ement 2ome throu3h se>en sensory systems, but we think 
of three basi2 systems when we talk about Sensory Pro2essin3 4isorderN  

• The tactile system 
pro>ides two kinds of informationN Q6 Ahe prote2ti>e sense warns us to defend oursel>es from 
potentially dan3erous tou2h sensations. S6 Ahe dis2riminati>e sense tells us where we are bein3 
tou2hed, and about the shape, siOe, and teWture of obKe2ts that we tou2h or that tou2h us. Je 
re2ei>e ta2tile sensations throu3h re2eptors in our skin.  

• The vestibular system 
3i>es us information about where our heads are in relation to solid 3round\ tells us about 
mo>ement, balan2e, and our ability to resist 3ra>ity\ and or3aniOes our bodies and brains for 
effe2ti>e, e>eryday fun2tionin3. Je re2ei>e >estibular sensations in the inner ear.  

• The proprioceptive system 
tells us, without the use of >ision, the position of our body parts and how our bodies are mo>in3 
throu3h spa2e. Ahis system is >ery important for motor plannin3 I the ability to 2on2ei>e of and 
2arry out a seFuen2e of 2ompleW mo>ements. Je re2ei>e proprio2epti>e sensations throu3h our 
mus2les, Koints, and li3aments.  



Mt home and at pres2hool, 2hildren should be a2ti>ely parti2ipatin3 in handsDon, sensorimotor eWperien2es 
all throu3h the day. Passi>e parti2ipation I e.3., wat2hin3 others play or sittin3 in front of an ele2troni2 
s2reen I will not en2oura3e our 2hildren to be2ome 2ompetent and 2onfident learners.  
 
Some Ingredients For A Hands-On, Body-On Sensory Diet 
Here are some typi2al sensorimotor eWperien2es whi2h 2ould be sele2ted for a :sensory diet: to help a 
youn3 2hild stay or3aniOed and alert for intera2tion and learnin3. X22upational therapists will re2ommend 
a sensory diet after 2arefully obser>in3 your 2hild to see what miW of 2almin3 and ener3iOin3 eWperien2es 
ea2h 2hild needs to remain attenti>e and on task throu3hout the day.  
 
Tactile Experiences  

• Gakin3 mud pies and sand 2akes 
• 4rawin3 with wet or dry 2halk 
• Paintin3 sidewalks and fen2es with water 
• Handlin3 and pedalin3 tri2y2les 
• Jalkin3 barefoot 
• Putterin3 in the 3arden 
• Playin3 in the sink or bathtub  
• Buildin3 with blo2ks 
• Ganipulatin3 small obKe2ts su2h as ]e3os, dominoes and Ki3saw puOOles 
• Usin3 2lassroom tools, su2h as 2rayons, s2issors, and brushes 
• ZWaminin3 natural obKe2ts, su2h as pineD2ones, feathers, sti2ks, and ro2ks  
• ]yin3 on pillows or beanba3 2ushions  
• Curlin3 up in :se2ret hideaways: 
• Pettin3 and feedin3 animals 
• Fin3erDpaintin3 with paint, sha>in3 2ream, or 2ho2olate puddin3 
• ^luin3 art proKe2ts 
• Ganipulatin3 play dou3h 
• Jashin3 hands with soap and dryin3 hands with towels 
• Stirrin3 2ookie dou3h 
• Zatin3 sna2ks with different teWtures, su2h as 2heese, pretOels, and fruit 
• Handlin3 rhythm instruments 
• 4ressin3 up 
• Hu33in3 and rou3hhousin3 3ently with friends  

 
Lestibular Experiences  

• Swin3in3 in 2ir2les on a tire swin3  
• Ridin3 on a play3round merryD3oDround 
• Swin3in3 ba2k and forth  
• Ridin3 up and down, walkin3, and balan2in3 on a seesaw  
• Jumpin3 on a trampoline or mattress  
• Jumpin3 from a step or from the play3round eFuipment 
• Climbin3 a Kun3le 3ym  
• Slidin3 down a slide 
• Ms2endin3 and des2endin3 stairs 
• Rollin3 and sleddin3 down the hill 
• Somersaultin3  
• Runnin3 
• Jalkin3 on une>en surfa2es, su2h as 3rass or sand 
• Jalkin3 on a balan2e beam, railroad tie, or low wall 
• Crawlin3 throu3h tunnels or lar3e 2artons 
• Swimmin3 



Proprioceptive Experiences  
• Pushin3 and pullin3 wa3ons  
• Go>in3 throu3h an obsta2le 2ourse  
• Playin3 :bumpetyDbump: on the tire swin3  
• Han3in3 from monkey bars  
• Stret2hin3 up to the sky, like 3rowin3 pussy willows  
• Playin3 horsy  
• Jheelbarrow walkin3  
• Pourin3 sand, beans, water, or Kui2e from one 2ontainer to another  
• Rippin3 paper  
• Hammerin3 nails into tree stumps or 3olf tees into Styrofoam  
• Pressin3 pe3s into pe3boards  
• ^ettin3 in and out of seat belts, Ka2kets and boots, shoes and so2ks  
• Xpenin3 doors without help  
• Aumblin3 on the 3round 
• Ha>in3 a pillow fi3ht 
• Hosin3 the 2ar 
• Jalkin3 in shoeboWes 
• Jalkin3 with ba3 of ri2e or bean ba3 balan2ed on head 
• Holdin3 up the wall 
• Playin3 2at2h with a ball 
• Ahrowin3 snowballs at trees 
• aneadin3 dou3h or meatloaf 
• Pushin3 palms to3ether 

 
Lisual Experiences  

• Playin3 flashli3ht ta3  
• Playin3 balloon >olleyball  
• 4an2in3 with s2ar>es  
• Aossin3 beanba3s  
• Ara2in3 lettersPnumbers on a personHs ba2k  
• Aakin3 photos with a 2amera  
• Blowin3 bubbles  
• Blowin3 whistles  
• Su2kin3 throu3h straws  
• Gakin3 an3elsDinDtheDsnow  
• 4rawin3 2halkboard 2ir2les, usin3 both hands  
• Playin3 board 3ames  

 
Auditory Experiences  

• 4an2in3Pmo>in3 to musi2  
• 4rawin3 to musi2  
• Beatin3 rhythm instruments  
• Go>in3 hands, feet, or whole body up and down to sound of a slide whistle  
• Gakin3 up rhymes  
• Sin3in3 :dropDin: son3s 5eWD Xld Ga24onald had a bbb6  
• Hummin3  
• Playin3 a kaOoo  
• Jumpin3 rope and 2hantin3  
• Sin3in3 >owels while mo>in3 5for eWampleN eeeeeeee, oooooooo6  
• Playin3 nonD2ompetiti>e musi2al 2hairs  

!


